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Rationale.—«Reflecting upon the impact of the 1958 National 
Defense Education Act (NDEA), Willis Dugan lamented the lack of qual¬ 
ity manifested in the swelling roles of school counselors: 
Quality not quantity is the real important variable. 
The number of counselors has grown at a faster rate than 
quality. Quality has increased in individual cases, but 
has not kept pace with the demand for an increasing supply 
of professionally skillful school counselors to meet the 
needs of rapidly accelerating secondary school enrollments. 
Twenty years ago few school staffs listed a counselor as one of 
their number. In the last ten years this force has reached a number up¬ 
wards of 15,000. One can infer that the next decade will witness a 
continued upsurge in this quantity; causing an optimistic view toward 
the future,mmerically speaking. Of concern, however, is the attendant 
quality which would be evidenced by those who would be labeled as 
"counselor.11 
An overwhelming majority of counselors rise from the ranks of 
teachers. This is not inherently undesirable. It only becomes so when 
the selection criteria is grounded solely upon such factors as years of 
faithful service and other arbitrary considerations. The writer is in 
agreement with the intent of the cliche, "Every teacher a guidance 
^Willis Dugan, "The Impact of NDEA Upon Counselor Preparation," 
Personnel and Guidance Journal, XXXIX, No. 1 (September, I960), pp. 37- 
1 
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worker*11 Successful guidance programs are predicated on the extent to 
which this is true. If, however, the inference emanating from this 
tenet is that every teacher can become an effective counselor, the writer 
would take exception. 
No indictment against the competency of teachers with respect to 
their profession is intended. Though to a large degree both professions 
share the same and similar skills, there are other factors which operate 
to distinguish one from the other. The dichotomy, though highly abstract 
and difficult to quantity, is nevertheless extremely pertinent. A 
teacher is a teacher in personality construct as well as in academic pre¬ 
paredness. By the same reasoning a counselor has his professional unique¬ 
ness in more than semantic labeling. 
The point of concern then is the kind of personality variables 
which would alienate the two arts. Admittedly they each have the same de¬ 
sired outcomes; that of in some way assisting the student to more success¬ 
fully cope with his environment to a degree consistent with his ambitions, 
capacities, and life style. Toward this end varied theories and methods 
of approach are employed; each having its relative merits* 
Colleges and universities have met the task creditably of training 
counselors in terms of courses required and experiences as well as meth¬ 
odology. As technicians counselors are well grounded. With considerably 
less proficiency have the educational institutions crystalized their 
thinking relative to optimal counselor-education student selection. Ac¬ 
cording to Lifton: 
Although previous studies indicate the possibility of 
selecting trainees who will meet academic standards, results 
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to date on the selection of good clinicians have been 
sparse.^ 
The question remains. What facets of personality construct more 
readily equip a person to render counseling services effectively? As one 
would imagine, there is, and quite possibly should be, no pat answer as 
to the ideal personality configuration. No one life style can serve to 
relate with all individuals. This does not preclude the tenet that cer¬ 
tain traits should distinguish this art from others. It is to this end 
that this effort is advanced. 
Evolution of the Problem.—-The incongruence of opinion relative to 
the role of the school counselor tends to generate a great deal of re¬ 
search and speculation. Recently, counselor-training institutions 
throughout the nation were asked to react to some basic issues germane to 
the profession. Both the staff and enrollees of the Atlanta University 
NDEA Guidance and Counseling Institute were stimulated when confronted 
with such questions as: To what extent can counseling and guidance ac¬ 
tivities be separated from teaching activities? Should they be so 
separated? Should the profession we are trying to develop be that of 
school counselor, counseling psychologist, guidance worker, special edu¬ 
cator, or something different from any of these.^ 
Out of these and similar inquiries, the writer's concern with 
this effort grew. 
^Walter M. Lifton, "The Role of Empathy and Aesthetic Sensitivity 
in Counseling,” Journal of Counseling Psychology, V, No. U (1938), 
p. 267. 
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Letter from Dr. George Pierson, Dean of Students, Queens College, 
Queens, New York, November, 1963. 
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Contribution to Educational Knowledge.—The writer hoped that the 
findings of this study would make a significant contribution to the 
recent efforts focused toward more sophisticated counselor selection* 
Further, it was expected that this undertaking would: 
1* Supply data on which selection of counselor trainees may be 
based, 
2, Stimulate an awareness in counselors of the high need for ade¬ 
quate personality qualities, 
3, Encourage further research in the area of counselor selection. 
Statement of the Problem,—The problem involved in this study was 
to distinguish between certain personality variables manifested by a 
group of teachers and a like number of counselor-education students, 
both of which were undergoing graduate training. After inter-group 
comparisons were made with these data, some conclusions are tendered 
concerning the importance of personality criteria in counselor selection. 
Purposes of the Study,—The major purpose of this study was to gain 
further insight into some personality factors which might serve to dis¬ 
tinguish the qualifications of the teacher from those of the counselor. 
More specifically the purposes were: 
1, To identify teacher and counselor attitudes toward children1s 
behavior, 
2, To quantify and compare certain manifest needs of these groups, 
representing their respective professions, 
3, To ascertain the sensitivity to problems which characterize 
instructional personnel as opposed to those in the helping re¬ 
lationship who are specifically concerned with counseling. 
Limitations of the Study,—This effort was restricted in five or 
more ways. Valid conclusions can be held: 
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1. Only to the degree that these two groups of subjects justly 
represented the type of persons who are or may become teachers 
and/or counselors. 
2. Only to the degree that personality variables are able to be 
isolated and quantified. 
3. To the extent that these scales could accurately measure what 
they purport to measure. 
1+. With the reservation that the responses given only represented 
a structured pencil and paper situation. 
3. Only so far as divergent geographical and ethnic origins did 
not play a significant part in the matched pairings. 
Definitions of Terms.--The writer feels that his frame of reference 
must be understood. 
1. Personality is the unique, dynamic system of traits which an 
individual possesses. 
2. A counselor would be a professionally trained person who has 
the sufficient capacities to assist a less skilled person who 
would make a better life adjustment. 
3. Traits in this paper have a behavioral not a somatic referent. 
Traits then are distinguishable, fairly stable ways in which 
one individual differs from the other. All may possess a 
given trait but the quantitative differences accompanying this 
trait serve to make one distinct. 
i+. Intelligence, operationally defined, is that measure of de¬ 
veloped ability as indicated by the scale employed in this 
investigation. 
Locale and Period of the Study.—The study was conducted during 
the months of May, June, and July, 1961+ at the Atlanta University Center, 
Atlanta, Georgia. 
Description of Subjects.—Twenty-seven members of the 1963-61+ 
NDEA Guidance and Counseling Institute of Atlanta University, Atlanta, 
Georgia were compared with twenty-seven in-service teachers receiving 
summer graduate education at the same university. 
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Research Procedure.—The operational steps employed in conduct¬ 
ing this study included: 
1. Permission to conduct this study was secured from the proper 
authorities. 
2. The related literature pertinent to this study was reviewed, 
summarized, and organized for presentation. 
3. The subjects selected for this investigation were paired as to 
age, sex, length of teaching experience,and Otis Gamma I. Q. 
U. Data gathering instruments were selected and administered, 
3, These data were interpreted and assembled into appropriate 
tables and graphic representations. 
6, The findings, conclusions, implications, and recommendations 
were formulated and incorporated in this final thesis copy. 
Description of Instruments.—Listed here are the four data yield¬ 
ing instruments which were utilized in this survey: 
1. The Otis Quick-Scoring Mental Ability Test provides a short 
and easily scored indicator of scholastic aptitude. For re¬ 
search purposes, the instrument can serve as a criterion for 
rough classification of one's developed ability.•*- 
2. The Edwards Personal Preference Schedule (EPPS) is designed 
to measure fifteen needs drawn from Murray's list. The in¬ 
ventory consists of 210 different pairs of forced-choice 
statements in which items from each of the fifteen scales are 
paired off twice against items from the other fourteen. A 
check is therein provided for respondent consistency. 
3. Schedule B-l| of the Wickman series is designed to measure 
teacher attitudes toward a list of fifty behavior problems 
and personality traits manifested by their students. The 
^Oscar Krisen Buros, Fifth Mental Measurements Yearbook (New 
Jersey: The Pryphon Press, 1959), pp. 1496-500. 
^Ann Anastasi, Psychological Testing (New York: The MacMillan 
Company, 1961), pp. 515-51&* 
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teachers are asked to rate each item in relation to its 
seriousness. 
U» The Sensitivity to Problems Scale was constructed by Guilford 
as a measure of one’s ability to recognize practical problems. 
Guilford has had some success with this instrument and has 
made it available to other researchers for further experi¬ 
mentation.^ 
Method of Research.—The descriptive survey method of investiga¬ 
tion was used in this study. 
Survey of Related Literature.—Most significant studies attempt¬ 
ing to isolate and measure counselor characteristics have occurred in 
the last decade. Prior to this period, Cox through a case study tech¬ 
nique, listed several counselor traits in her University of Pennsylvania 
study. These appear, however, to be more matters of knowledge than non- 
cognitive characteristics.' 
Palmer Graves, Northwestern University, had counselors list the 
traits necessary for counseling. Their arrangement in order of pre¬ 
ference is: understanding, sympathetic attitude, friendliness, sense of 
humor, stability, patience, objectivity, sincerity, tact, fairness, 
tolerance, neatness, calmness, broadmindedness, kindness, pleasantness, 
social intelligence and poise.^ 
^E. K. Wickman, Children’s Behavior and Teachers’ Attitudes (New 
York: The Commonwealth Fund Division of Publications, 1929), pp. 202- 
20U. 
? 
John ¥. French, Ruth Ekstrom, amd Leighton A.Price, Manual Kit 
of Reference Tests for Cognitive Factors (Princeton: Educational 
Testing Service, 1963), p. Ill” 
^Rachel D. Cox, Counselors and Their Work (Harrisburg: Archives 
Press, 19k5), pp» 170-171. 
^S. A. Hamrin and B. B. Paulson, Counseling Adolescents (Chicago: 
Science Research Associates, 195>0), p. 323» 
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More recently, Cottle and his associates of the University of 
Kansas have made outstanding strides in counselor trait identification» 
In a series of three reports Cottle first reviewed the literature per¬ 
tinent to this subject. He found that “...considerable unintegrated 
work has been accomplished in the direction....“ He found that there was 
no such instrument which would differentiate counselors and other workers 
in education and psychology. Only the Counseling Psychology Scale of 
the Strong Vocational Interest Blank For Men approached this task. 
Counselors on this scale indicate a high interest in occupations dealing 
with people as individuals and as members of groups.*' 
In another study, sixty male counselors from college centers were 
contrasted with sixty male students with a median age of eighteen years. 
Minnesota Multiphasic Personality Inventory and Guilford-Zimmerman 
Temperament Survey scores were used to select these students. None of 
them was to have a "T“ score greater than sixty-five on the validating 
scale nor more than a seventy on any clinical score. Though there were 
considerable differences in ages and education, Cottle was not convinced 
that these variables contributed to the more favorable scores which the 
2 
counselor group attained. 
Pownall and Steimal joined Cottle in equating 236 highly touted 
female counselor responses to those of counselor nominated top-rate 
*W. C. Cottle, “Personal Characteristics of Counselors: I. A 
Review of the Literature," Personnel and Guidance Journal, I, No. 31 
(1953), PP. UU5-i*5o. 
^W. C. Cottle, W. W. Lewis, Jr., “Personal Characteristics of 
Counselors: II. Male Counselor Responses to the MMPI and GZTS,“ 
Journal of Counseling Psychology, I, No. 1 (195U), pp. 27-30. 
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teachers. Thirty-two items were common to the counselors which 
differentiated them from the teachers. No significant degree of incon¬ 
sistency was found between male and female counselor’s traits as a 
cross validation indicated in a further study. Three categories can in¬ 
clude the items appearing repeatedly in the male-female counselor cross 
validation: 
1. Activities connected with counseling 
2. Recognition of the worth of others and relations with others 
3. Personal adjustment (stability, integration, and so on).^ 
Cottle,in conjunction with Lewis and Pennjr compared a group of 
sixty counselors with a like number of teachers by means of a homemade 
scale. The researchers used 111 items extracted from the MMPI and GZTS 
and combined them with thirty-nine items from the SVIB for Men. It 
seemed evident from this study that the answers of counselors can be 
differentiated from those of teachers on this experimental scale. On a 
frequency polygon ninety-three percent of the counselors were above the 
point of intersection of the two groups. Ninety per cent of the teachers 
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were below this point. 
Arbuckle, with his Boston University students as respondents, 
sought to see how clients perceive a '’good'’ counselor’s personality to be. 
\lilliam C. Cottle, Jo E.Pownall, and Raymond J. Steimal, 
'•Counselors and Teachers Take the Experimental Attitude Scale,” Personnel 
and Guidance Journal, XXXIII, No. 7 (March, 1955), pp. 37U-378. 
O CW. C. Cottle, W. ¥.Lewis, Jr., and M. M.Penny, ’’Personal Charac¬ 
teristics of Counselors: III. An Experimental Scale,” Journal of 
Counseling Psychology, I, No. 2 (195U), pp* 7U-77. 
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After a semester of small group work (to become familiarized with one 
another) they were asked to indicate in rank order three persons to 
whom they would turn and three to whom they would not turn when abso¬ 
lutely in need of counseling. Also, they were asked to list three traits 
which they would most and three which they would least like to find in a 
co\:nselor. The MPI, Kuder Preference Record, and Heston Personality 
Inventory were administered to all. 
Students, chosen by their fellows as individuals from whom they 
would seek assistance, showed a greater degree of Confidence (Heston) 
than the chooser. They were more "normal" on Hypochondriasis, Depres¬ 
sion, Paranoia, Hysteria, Schizophrenia, Social I. E., and Psychas- 
thenia scales (MMPl). Greater interest in such areas as social service, 
persuasiveness, literary, and scientific (Kuder) was manifested. 
Those rejected showed a lesser degree of home satisfaction 
(Heston) and were more "abnormal" on the Hypochondriasis, Paranoia, 
Hysteria, Schizophrenia, Psychopathic Deviate and Hypomania scales 
(MMPl). NO significant differences were shown by the Kuder.^ 
In another study Arbuckle and Wicas used twenty-two "experts" in 
counseling. These were holders of the doctorate degree from eleven 
different schools including the University of Chicago, Columbia, Harvard, 
University of Minnesota, Ohio State University, Brown, and George 
Washington Universities. These men responded to excerpts taken from in¬ 
terview transcripts with a remarkable degree of consistency regardless of 
•^•Dugald S. Arbuckle, "Client Perception of Counselor Personality," 
Journal of Counseling Psychology, III, No. 2 (1956), pp. 93-96. 
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the site of their educational preparation. Less trained persons' scores, 
in contrast, were markedly differentiated."*’ 
This writer is in agreement with Tyler in her challenge of the 
assumption that a certain combination of personal characteristics is 
optimum for counseling. She further suggested the possibility that a 
2 
wide variety of personality types could function successfully. 
Using the "Counselor Relationship Index" on 21? graduate students 
of the New York University School of Education, Schwebel and others had 
five professors of the guidance department rate the responses given by 
the students. He concluded that, "Perhaps we will be closer to the 
truth if we assume that ary personality pattern that permits rich and 
deep relationships with other human beings to develop is satisfactory."3 
Hill reports that many studies up to 1961 show no significant 
personality attributes aside from certain characteristics known to be 
required to achieve the required graduate preparation—scholastic apti¬ 
tude for graduate education and personal qualities adequate to satisfy 
counselor educators and employers.^ 
Dugald S. A.rbuckle and Edward A. Wicas, "The Development of an 
Instrument for the Measurement of Counseling Perceptions," Journal of 
Counseling Psychology, IV, No. U (1957), pp. 30U-312. 
p 
Leona E. Tyler, The Work of the Counselor (2nd ed. New York: 
Appleton-Century-Crofts, Inc., 1961), p. 2U5. 
^Milton Schwebel, Lee Karr, and Herman Slotkin, "Counselor 
Relationship Competence: A Unifying Concept Applied to Counselor 
Trainees," Educational and Psychological Measurement XIX, No. U (1959), 
pp. 515-536. 
^George E. Hill, "The Selection of School Counselors," Personnel 
and Guidance Journal, XXXIX, No. 5 (January, 1961), pp. 355-300. 
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Hill quite probably could have been criticizing those character¬ 
istics included in the National Vocational Guidance Association's publi¬ 
cation on Counselor Preparation. In it, they embody such general 
characteristics as deep interest in people, patience with them, sensi¬ 
tiveness to the attitudes and reactions of others, emotional stability 
and objectivity,a capacity for being trusted by others, and respect for 
facts. They realize that some of these are difficult to appraise.^ 
Knapp and Holzberg were satisfied with their findings when they 
employed the MMPI, the Edwards Personal Preference Schedule, the 
Allport-Vernon-Lindzey Scale of Values, the verbal and mathematical 
scales of the Scholastic Aptitude Test and the Terman Concept Masteiy 
Test. The study intended to contrast a group of male college students, 
who volunteered to be mental patients'companions, with a randomly chosen 
control group of male students. It was reported that those students in 
the companion program at Wesleyan University are not markedly differen¬ 
tiated from the general student body. Only on the Allport-Edwards were 
the experimental group endowed with more attitudes or characteristics of 
intraception, moral concern, aid personal compassion. These findings 
did much to dispell the notion that such volunteers were seeking some 
O 
bizarre adventure or were working out some personal problem. 
■'‘National Vocational Guidance Association, Counselor Preparation 
(Washington, D. C., 19^9), pp. 19-21. 
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Robert H. Knapp and Jules D. Holzberg, "Characteristics of 
College Students Volunteering for Service to Mental Patients," Journal 
of Consulting Psychology, XXVIII, No. 1 (February, 1961;), pp. 82-85, 
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Without a doubt, the issues raised and recommendations offered by 
C. Gilbert Wrenn stand as matters for immediate thought and action. To 
improve the competencies of counselors, there must be "education" not 
"training," The selection of persons who will enter the counseling 
field need not have as its sole criteria years of teaching experience. 
What are more important are the basic qualities of "maturity" and 
"personal understanding," These may be derived from a range of life ex- 
1 
penences. 
^C. Gilbert Wrenn, The Counselor in a Changing World, (Washington, 
D, C.: American Personnel and Guidance Association, 1962), pp. 161-185, 
CHAPTER II 
PRESENTATION AND ORGANIZATION OF DATA 
Introductory Statement.—This chapter is devoted to a statistical 
analysis of data derived from the results of four data gathering instru¬ 
ments, which were administered to the twenty-seven members of the 
National Defense Education Act Guidance and Counseling Institute, held 
at Atlanta University from September 16, 1963 to May 29, 1961w The data 
gathered from this group of counselor-education students were compared 
with the performances on the same instrument of a selected group of 
teachers involved in graduate education at the same university during 
the 196U Summer School Session. 
To improve the reliability of these comparisons, efforts were 
made to achieve matched pairs of teachers and counselor-education 
students. Age, sex,years of teaching experience,and Otis Gamma I.Q.’s 
were the criteria for the pairings. 
In addition to the Otis Quick Scoring Test of Mental Ability 
(Gamma Edition), other instruments employed were: The Edwards Personal 
Preference Schedules Schedule B-U of the Wickman measures of teacher's 
attitudes to children's behavior; Guilford's Sensitivity to Problems 
Scale. 
The Otis and EPPS were administered to the counselor group in 
September, 1963; the Guilford and Wickman scales at the end of May, 
196U. All of the teachers executed these four measurements during the 
months of June and July, 1964. 
1U 
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The data derived from these eight measurements are presented in 
statistical table form. In order to test the null hypotheses that these 
two groups arose from the same population and hence there are no signi¬ 
ficant differences between them, two test of significant differences were 
employed. The EPPS, the Otis and the Guilford instruments lent them¬ 
selves well to a Fishers "t" test of significant differences between cor¬ 
related pairs of means. The formula employed is: t ■ Md where 
"Md" equals the mean of the “N1* differences of paired observations and 
"Xd” equals a deviation of a difference from the mean of the differences. 
With twenty-seven pairs, the degrees of freedom would be twenty- 
six. The five per cent level of confidence would indicate significance 
at a ratio of 2.06. 
The 2x2 chi square test was applied to the Wickman measurement of 
attitudes toward pupil behavior. The logic in using one degree of free¬ 
dom in this contingency table is that once we have chosen a single cell 
frequency, with the row and column sums being what they are, all the 
other cell frequencies are determined and are not free to vary. The 
formula utilized to obtain a chi square is: 
actually observed in the study and "fe equals the frequency expected. 
Thus, chi square is the sum of the cell-square contingencies in a con¬ 
tingency table. 
2 
X where ”fo" equals the frequency 
Again the five per cent level of confidence is considered satis¬ 
factory and only chi squares at or beyond would be considered as 
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significant. Due to the small sample and hence the fact that either one 
or more of the cells of this chi square contingency table would have a 
frequency of less than ten, a Yates correction for continuity was em¬ 
ployed to reduce the amount of each discrepancy between obtained and 
expected frequency to the extent of five-tenths. This reduction in the 
size of the chi square affords greater reliability. 
Otis Quick Socring Mental Ability Test.—The data derived from the 
two groups* performance on the Otis are shown in Table 1. The Gamma 
I.Q.’s ranged from 12? to 86 among the counselor-education group and 125 
to 88 among their counterparts, the teachers. In the matching attempt 
it can be seen that the differences between the Gamma I.Q.’s are less 
than one half standard deviation of a gamma I.Q. unit of sixteen. It is 
also significant to observe that the respective means are both above 
the 100 set mean for the parameter and also above the 105 mean which 
high school graduates are knownto have. This speaks toward the selec¬ 
tivity of the groups. 
TABLE I 
OTIS QUICK SCORING MENTAL ABILITY GAMMA I. Q.'S 
COUNSELORS TEACHERS DIFFERENCES 
100 101 -1 
95 102 -7 
121 118 +3 
121 118 +3 
126 120 +6 
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TABLE I CONTINUED 
COUNSELORS TEACHERS DIFFERENCES 
108 111 -3 
101+ 107 -3 
102 97 +5 
103 106 -3 
113 115 -2 
105 107 -2 
9U 98 -1+ 
95 100 -5 
127 125 +2 
119 117 *2 
93 96 -3 
98 95 ♦3 
116 117 -1 
100 101+ -b 
117 113 +U 
125 120 +5 
98 97 +1 
119 118 +1 
123 123 0 
106 103 +3 
101 97 +1+ 
86 88 -2 
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TABLE I CONTINUED 
COUNSELORS TEACHERS DIFFERENCES 
2916 2913 +3 
M = 108 107.89 Md = .11 
t = .16 
A Fishers "t" of 2.06 would have had to be yielded in order to 
indicate that the null hypothesis was in error. Since a "t" of .16 was 
revealed, it can be stated at the predetermined five per cent level of 
confidence, these two groups arose from the same population. As this 
was one of the criteria for grouping, these results were purposely ob¬ 
tained, that is, many prospective participants in this study (from the 
teacher group) were screened out as a result of this instrument in the 
matching process. Once it was agreed that the pairs were correlated, 
the other three instruments were employed to find the possible personal¬ 
ity disparities existing between the two groups under study. 
Guilford Sensitivity to Problems Tests.—The data obtained from 
the first of Guilford’s battery is the Apparatus Test. The suggested 
improvements which subjects offer for the various apparatuses are 
either graded as a "Drastic" improvement or as a "Minor" innovation. 
The author of the test has provided an inclusive list of suggested re¬ 
sponses to serve as a scoring key. 
Due to the recency of the test's availability to researchers 
only, there is a dearth of validity and reliability information. 
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Guilford realizes that problem solving is multidimensional, yet 
he feels that the various distinct abilities can be ascertained through 
factor analysis. He envisions five phases to be involved in problem 
solving: Preparation, analysis, production, verification and re-appli¬ 
cation. A problem arises and is recognized as being a problem. Having 
been motivated that things are not as they should be, your storage of 
information is brought into action. You have two kinds of data from 
your storehouse of information: situational based data and goal based 
data. 
Thus, you aquaint yourself better with these data as they possibly 
apply to this situation and goal. Analysis of the goal leads to the 
development of a "search model." (The three SEP tests are focused to¬ 
ward this phase of problem solving). You then either accept or reject 
your tentative solution. If you accept, there is no more problem; if 
you reject, then there must be reapplication of the process.^ 
Table 2 presents the Apparatus Test results. It is interesting 
that on four of the instances where the differences between the paired 
scores were ten or greater, the counselor was the higher scorer. It 
can also be noticed that on two of the three occasions where no 
"Drastic response credit was given, the counselor again had the greater 
frequency. Thus, the importance of the "t" test for significance be¬ 
tween these correlated pairs of means is evident. The "t" of .8I4. 
^N. W.Kettner, J. P. Guilford, and P. R. Christensen, "A Factor- 
Analytic Study Across the Domains of Reasoning, Creativity, and 
Evaluation," Psychological Monographs, No. U79, 1959» 
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yielded from these comparisons fails to meet the 2.06 ratio at the five 
per cent level of confidence, hence the null hypothesis cannot be refuted. 
These two groups have no significant differences in this area of problem 
perception and solution, 
TABLE 2 
GUILF0RD*S APPARATUS TEST-DRASTIC IMPROVEMENT RESPONSES 
COUNSELORS TEACHERS DIFFERENCES 
lU 13 + 1 
7 8 - 1 
8 2 + 6 
k 7 - 3 
28 17 +11 
15 16 - 1 
9 19 -10 
11 9 + 2 
15 15 0 
13 8 + 5 
0 8 - 8 
lU 13 + 1 
h 10 - 6 
17 0 +17 
10 12 - 2 
3 2 + 1 
6 1 + 5 
21 
TABLE 2 CONTINUED 
COUNSELORS TEACHERS DIFFERENCES 
19 18 +• 1 
8 10 - 2 
22 8 +il* 
3 9 - 6 
19 1 +11* 
11 13 - 2 
h 12 - 8 
8 7 + 1 
20 11 + 9 
0 8 - 8 
288 237 +31 
M = 10.67 9.32 Md = 1.13 
t = •81* 
Table 3 presents the data arrived at through the "Minor" improve¬ 
ment scores of the Apparatus Test. Once again the mean score for the 
counselor group was greater than that of the teachers, but not signi¬ 
ficantly so as a "t" of .28 indicates. 
TABLE 3 
GUILFORD'S APPARATUS TEST-MINOR IMPROVEMENT RESPONSES 
COUNSELORS TEACHERS DIFFERENCES 
+ 8 19 11 
22 
TABLE 3 CONTINUED 
COUNSELORS TEACHERS DIFFERENCES 
10 13 - 8 
16 26 -10 
5 17 -12 
5 15 -10 
5 8 - 3 
10 2 + 8 
15 6 + 9 
6 9 - 3 
11 12 -1 
12 10 + 2 
7 5 + 2 
10 19 - 9 
7 6 + 1 
11 5 + 6 
21 9 +12 
6 lU - 8 
9 10 - 1 
22 7 +15 
13 lU - l 
8 12 - h 
11 32 -21 
16 15 + 1 
23 
TABLE 3 CONTINUED 
COUNSELORS TEACHERS DIFFERENCES 
3U 20 +1U 
11 2 + 9 
18 18 0 
29 12 +17 
3U7 33k = 13 
M = 12.85 12.37 Md = ,U8 
t = .28 
These two scorings of the Apparatus Test are totaled in Table iu 
We cannot go beyond the meanings of the "t" of .95 in our interpretation. 
There is no significant difference between these groups on these measure¬ 
ments. The slight fluctuations are then due to chance. 
TABIE U 
GUILFORD'S APPARATUS TEST-TOTAL OF DRASTIC AND MINOR 
IMPROVEMENT RESPONSES 













+ 1 33 32 
2i+ 
TABLE 1+ CONTINUED 
COUNSELORS TEACHERS DIFFERENCES 
20 21+ - 1+ 
19 21 - 2 
26 13 +11 
21 21+ - 3 
21+ 20 + 1+ 
12 18 - 6 
21 18 + 3 
11+ 29 -13 
21+ 6 +18 
21 17 + 1+ 
21+ 11 +13 
12 13 - 3 
28 28 0 
30 17 +13 
33 22 +13 
11 21 -10 
26 33 - 7 
27 28 - 1 
38 32 + 6 
19 9 +10 
38 29 + 9 
29 20 + 9 
25 
TAB IE U CONTINUED 
COUNSELORS TEACHERS DIFFERENCES 
635 591 - 7 
23.52 21.89 Md = 1.63 
t = .95 
The second of Guilford's three test battery is the Seeing Problems 
Test whose results are depicted in Table 5« As a group, counselor 
education-students and teachers undergoing graduate education are ex¬ 
tremely homogenous as a "t" of .06 would indicate. It is noticed that 
on occasion glaring disparities occur. Any attempt to suggest why these 
irregularities are manifested would have to be inadequate. 
TABLE 5 
GUILFORD'S SEEING PROBLEMS TEST 
COUNSELORS TEACHERS DIFFERENCES 
31 31 0 
21 la -20 
30 21 + 9 
21 hi -26 
b3 39 + U 
bl 36 + 5 
18 35 -17 
17 23 - 6 
26 
TABLE 5 CONTINUED 
COUNSELORS TEACHERS DIFFERENCES 
27 19 + 8 
Ui 22 +19 
25 31 - 6 
2k 30 - 6 
37 31 ♦6 
51* 37 +17 
16 18 - 2 
33 17 +16 
18 17 + 1 
51 la +10 
20 23 - 3 
51 l*o +11 
16 29 -13 
36 26 +10 
k9 ia + 8 
b7 1*9 - 2 
29 25 + k 
9 la -32 
26 25 + 1 
831 835 - U 
M = 30.78 30.93 Md = -.15 
t = .06 
27 
The Seeing Deficiencies Test of Table 6 completes this battery 
which seeks to measure factor "N" as Guilford labels it.'* 
TABLE 6 
GUILFORD*S SEEING DEFICIENCIES TEST 
COUNSELORS TEACHERS DIFFERENCES 
8 5 + 3 
8 7 + 1 
12 7 + 9 
2 9 - 7 
16 13 + 3 
1U 16 - 2 
3 6 - 3 
h 2 + 2 
6 3 + 3 
9 Ih - 5 
3 6 - 3 
10 7 + 3 
5 7 - 2 
12 7 + 5 
7 1U - 7 
3 h - 1 
6 1 + 5 
^Ibid. 
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TABLE 6 CONTINUED 
COUNSELORS TEACHERS DIFFERENCES 
15 12 + 3 
7 5 + 2 
16 10 + 6 
8 7 + 1 
7 5 + 2 
Ik 12 + 2 
13 9 + u 
3 U - 1 
12 12 0 
U 5 - 1 
227 209 +18 











As in the other measurements, speed in perception of problems is 
a factor in the testing. The mean of the differences, .67, indicates 
that less than one score point separated the means of the two groups. 
This resulted in a "t" of .98 which again falls far short of indicating 
that these groups did not arise from the same population. 
Schedule B-i| of the Wickman Series.—The data gathered from 
Schedule B-U of the Wickman series seek to assay the attitudes of teach¬ 
ers to the behavioral manifestations of students. In his studies with 
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this instrument, Wickman found: 
To the frustration experienced in attacking forms of conduct the 
response is in the nature of counter-attack. To the withdrawing 
forms of behavior the response is modified by the sympathy and 
protective feelings aroused by the dependency and inadequacy of 
the pupil. 
Mental hygienist in contrast did not manifest these attitudinal 
sets 1 
The results of this study, as illustrated in Table 7, did not 
reveal similar attitudinal sets as yielded in the Wickman studies. 
Both teachers and former teachers appeared to be highly correlated in 
their positive reactions to the various behavior suggestions. Only in 
two instances were there significant chi squares at the five per cent 
level of confidence with one degree of freedom. 
TABLE 7 
SCHEDULE B-U OF WICKMAN SERIES-RATING 
OF PUPIL BEHAVIOR 
LESS SERIOUS VERY SERIOUS 
COUNSELORS TEACHERS COUNSELORS TEACHERS x2 
Tardiness 20 15 7 12 1.28 







h k 23 23 .00 
Untruthfulness 
(lying) 
7 5 20 22 .09 
^E. K. Wickman, Children*s Behavior and Teachers Attitudes (New 
York: Commonwealth Fund, 1929), p. l6l. 
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TABLE 7 CONTINUED 
LESS SERIOUS VERY SERIOUS 
COUNSELORS TEACHERS COUNSELORS TEACHERS X2 
Imaginative Lying 9 15 18 12 1.86 
Cheating 6 3 21 2k .52 





Profanity 15 8 12 19 2.72 
Smoking 18 10 9 17 3.60 
Obscene Notes, 
Pictures, Talk 





Masturbation l6 15 11 12 .06 
Heterosexual Activity 
(with opposite sex) 
12 15 15 12 •6k 
Disorderliness 
(violations of class' 
room discipline) 
17 7 10 20 6.06 
Whispering and Note¬ 
writing 
2k 22 3 5 •1U 
Interrupting 
(Talkativeness) 
2k 17 3 10 3.62 
Restlessness (over¬ 
activity) 





Inattention 13 7 1U 20 1.96 
Lack of Interest 
in Work 
11 7 16 20 •7k 
Carelessness in Work 11 8 16 19 .30 
Laziness lh 13 11 16 .66 




TABLE 7 CONTINUED 
LESS SERIOUS VERY SERIOUS 
COUNSELORS TEACHERS COUNSELORS TEACHERS X2 








7 k 20 23 .un 








12 7 15 20 1.28 
Tattling 18 19 9 10 .00 
Stubborness (Con¬ 
trariness) 
17 13 10 lU 1.18 
Sullenness (Sulki¬ 
ness) 
17 19 10 12 .30 
Temper Tantrums 6 11 21 16 1.36 
Impudence, Impolite¬ 
ness Rudeness 
12 10 15 17 .30 
Selfishness (and un¬ 
sportsmanship ) 
11 9 16 18 .06 
Domineering, Over¬ 
bearing, Dictatorial 
10 13 17 lb .66 






Sensitiveness 1U 17 13 10 .66 
Unsocial, Withdrawing 11 1U 16 13 .66 
Overcritical of Others 12 11 15 16 .06 
Thoughtless (For¬ 
getting ) 
16 13 11 lb .66 
Inquisitiveness, 20 18 7 9 .06 
Meddlesomeness 
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TABLE 7 CONTINUED 
LESS SERIOUS VERY SERIOUS 




■12 13 13 lU .06 
Unhappy, Depressed, 
Dissatisfied 
7 5 20 22 .06 
Resentful 7 k 20 23 
Nervousness 8 9 19 18 .00 
Fearfulness (Easily 
Frightened) 
10 13 17 lU ,66 
Enuresis (Wetting 
Self) 
5 13 22 111 U.06 
Dreaminess lU 13 13 12 .06 
Slovenly in Personal 
Appearance 
1U Ik 13 13 .00 
Suspiciousness il 16 16 11 1.8U 
Physical Coward 10 16 17 11 2.66 




9 9 22 18 .86 
More counselors felt that enuresis was a serious problem to the 
extent that a U.06 chi square was reached* Teachers on the other hand 
saw disorderliness in the classroom as being very serious. 
Three explanations can be offered for these findings. With fifty 
items on the instrument, the five per cent level of confidence suggests 
that in two and one half cases you may have an erroneous finding. 
33 
In addition, points of reference may be varied when reacting to 
a verbal symbol. The term ‘'serious" may be looked at as being of great 
concern to the conduct of the class or it may refer to the <ffect which 
it might have on the individual's emotional composition. 
Lastly, it must be understood that teachers are of necessity con¬ 
cerned with maintaining a level of decorum in the classroom. Instruc¬ 
tion has great difficulty without some consideration for the atmosphere 
of the learning situation. Teachers, hence, are saddled with this task. 
The chi squares which approached significance, support this - smoking 
and interrupting (talkativeness). These findings do not appear to re¬ 
flect authoritarianism in the case of either group. 
The concern of both groups lends itself heavily to a considera¬ 
tion of the student's adjustment and of his social, emotional, and 
academic well being. 
The Edwards Personal Preference Schedule.—The fifteen manifest 
needs and the check far consistency of the EPPS are depicted in Tables 
8 through 23. In only one case did these groups differ significantly. 
Here again the preponderance of accepted null hypotheses indicates that 
these measurements fail to distinguish differences between persons who 
are teaching and former teachers undergoing graduate counselor-education. 
It might be reiterated that the findings of the EPPS were obtained as 
the counselor-education group was beginning its nine months educational 
experience. Hence, any changes in their manifest needs are not included. 
In each table, the scores are expressed in the standard "T" score 
with a mean of fifty and standard deviations of ten score units. This 
then would suggest that a standard deviation above and below the mean 
3U 
will be considered as average; two deviations below or two above the mean 
will be considered low and high respectively; and the third standard de¬ 
viation in any direction would be interpreted as an extreme interest. 
The means of Table 8 indicate a definite average need of these 
groups with respect to the need for achievement. This would include the 
need to be a recognized authority or to accomplish something of great sig¬ 
nificance, The Fishers ”tM of .81 falls short of the necessary 2.06 to 
suggest a significant difference between the groups on this measurement, 
TABLE 8 
EPPS - NEED FOR ACHIEVEMENT 
COUNSELORS TEACHERS DIFFERENCES 
53 la +12 
57 59 - 2 
5l hh + 7 
6U 57 + 7 
ill 6l -20 
U6 3h +12 
U7 62 -15 
59 52 + 7 
58 36 +22 
36 6i -25 
3U 62 -28 
57 U3 ♦111 
71 hi +2U 
6l hQ +13 
52 55 - 3 
35 
TABIE 8 CONTINUED 
COUNSELORS TEACHERS DIFFERENCES 
65 Ui +2lj. 
la ia 0 
65 bb +21 
kb 65 -21 
5l ia +10 
69 k3 +26 
52 b7 + 5 
53 65 -12 
65 U8 +17 
27 65 -38 
U8 39 + 9 
67 59 + 8 
lU3U 1360 +7U 
M = 53.11 50.37 Md = 2,7b 
t = .81 
Both samples manifest a high need toward deference - to find out 
how others think and to accept suggestions from them; to tell others 
that they have done a good job and to let others make decisions. A 
democratic attitude of this sort seems to be consistent with modern con¬ 
ceptions of interpersonal relations, expecially in the school setting. 


































6i - 6 
66 - 5 
U6 +20 
70 - 8 
U6 +20 
58 -11 
70 - 8 
66 0 
66 + 3 





TABLE 9 CONTINUED 
COUNSELORS TEACHERS DIFFERENCES 
63 37 + 8 
63 69 - 6 
69 38 +11 
66 63 + 3 
69 69 0 
62 63 - 3 
1708 1628 + 80 
M = 63.26 60.30 Md = 2.96 
t = 1.23 
Teachers are slightly higher in their need for order than their 
counselor mates. In Table 10, the "t" of 1.30, however, does not indi¬ 
cate a reliable difference. This need is associated with having written 
work neat and organized - a logical interest among instructional person¬ 
nel. 
TABLE 10 
EPPS - NEED FOR ORDER 








TAB IE 10 CONTINUED 
COUNSELORS TEACHERS DIFFERENCES 
38 70 -32 
h9 56 - 7 
36 63 - 7 
56 56 0 
63 63 0 
73 5U +19 
59 5h + 5 
63 5U + 9 
h7 6l -111 
77 63 +1U 
52 63 -11 
U5 U7 - 2 
Uo 6l -21 
5U 6l - 7 
6i 5U + 7 
70 70 0 
6l 5U +7 
6i 6i 0 
52 72 -20 
U7 U7 0 
H7 63 -16 
63 70 - 7 
39 
TALBE 10 CONTINUED 
COUNSELORS TEACHERS DIFFERENCES 
38 3U -16 
88 70 +18 
1338 1621 -83 
M = 36.96 60.01* Md = -3.07 
t = 1.30 
There appears to be relatively little need among both samples for 
exhibition - to be the center of attention. Table 11 shows how every 
similar is this need among the groups under comparison, as indicated by 
a difference in their means of .78. The resultant utu of .33 is ex¬ 
tremely low. 
TABLE 11 
EPPS - NEED FOR EXHIBITION 
COUNSELORS TEACHERS DIFFERENCES 
33 33 -20 
38 33 + 3 
33 1*3 - 8 
Ul 27 +11* 
33 1*9 -11* 
1*6 1*3 + 3 
TABLE 11 CONTINUED 
UO 
COUNSELORS TEACHERS DIFFERENCES 
38 la -3 
la 33 + 8 
57 52 + 5 
Uo 38 + 2 
1*6 57 -11 
66 la +25 
la 52 -11 
Uo 35 + 5 
33 1+1+ -il 
52 1+6 + 6 
38 57 -19 
57 1+9 + 8 
12 32 -20 
57 35 +22 
UU U6 - 2 
36 hk - 8 
55 U6 + 9 
U6 35 +11 
U6 32 ♦1U 
1+3 35 + 8 
36 33 + 3 
la 
TABLE 11 CONTINUED 
COUNSELORS TEACHERS DIFFERENCES 
11SU 1133 +21 
U2.7U la. 96 Md = .78 
t - .33 
Table 12 illustrates how average the samples are in their need for 
autonomy. Their need to feel free to dovhat they want is about like 
that of sixty-eight per cent of the adult population. No reliable dif¬ 
ference between each sample is indicated by a "t" of .39. 
TABLE 12 
EPPS - NEED FOR AUTONOM 
COUNSELORS TEACHERS DIFFERENCES 
h2 UO +2 
38 99 -21 
U3 Uo +3 
32 38 +1U 
U3 6o -13 
38 3U + U 
U7 63 -16 
U7 U7 0 
U2 Uo +'2 
36 36 +20 
1*2 
TALBE 12 CONTINUED 
COUNSELORS TEACHERS DIFFERENCES 
51 51 0 
38 36 + 2 
29 1*5 -16 
51* 1*7 + 7 
52 6l - 9 
5l 1*0 +11 
51 1*0 +11 
1*9 1*2 + 7 
1*5 1*7 - 2 
5l 51 0 
36 36 0 
1*7 1*5 + 2 
h2 56 -11* 
56 1*7 + 9 
69 1*7 +22 
58 1*2 +16 
1*2 59 -17 
1293 1269 +21* 
M = 1*7.89 1*7.00 Md = .89 
t = .39 
b3 
As a group, the counselor-education students are slightly higher 
than teachers in their need for affiliation. Yet, no significant 
disparity is statistically reached as the "t" of 1.25 attests. It 
would have to be concluded that both representative groups are average 
in their desire to do things for or with friends and to meet new 
people. Table 13 illustrates the scorings. 
TABLE 13 
EPPS - NEED FOR AFFILIATION 
COUNSELORS TEACHERS DIFFERENCES 
U8 36 +12 
5U 3b +20 
U5 50 - 5 
U7 6b -17 
57 25 +32 
U5 b3 + 2 
39 20 +19 
59 U2 +17 
U5 57 -12 
36 38 - 2 
U5 U3 - 3 
59 U2 +17 
b9 39 +10 
52 50 + 2 
51 39 +11 
i+i+ 
TABLE 13 CONTINUED 
COUNSELORS TEACHERS DIFFERENCES 
50 66 -16 
32 U8 -16 
55 50 + 5 
U5 36 + 9 
1+8 1+5 + 3 
29 5U -25 
1+1+ 1+9 - 5 
38 55 -17 
55 5o + 5 
51 36 + 5 
52 36 +16 
6l 31+ +27 
1281 1187 +91+ 
M = 1+7. U1+ U3.96 Md * 3.1+8 
t = 1.25 
Table ll+ depicts the closest agreement of teachers and prospec¬ 
tive counselors - this in the need for intraception. There could hardly 
be criticism with the concern of teachers and counselors toward being 
interested in why people do things rather than what they do. At the 
same time, these groups have average to above average desires to look 




EPPS - WEED FOR. INTRACEPTION 
COUNSELORS TEACHERS DIFFERENCES 
U6 U8 - 2 
b9 5U - 5 
52 56 - b 
58 5U + U 
5o 146 + b 
U6 5U - 8 
6b U9 +15 
k 9 b9 0 
59 59 0 
59 61 - 2 
52 56 - b 
62 66 - b 
b9 6U -15 
6l 63 - 2 
6o 56 + u 
U8 5U - 6 
5U 50 +1U 
bb 67 -23 
67 5U +13 
56 52 + U 
5l 5l 0 
1+6 
TABLE ll+ CONTINUED 
COUNSELORS TEACHERS DIFFERENCES 
68 1+3 +23 
1+2 31+ -12 
5k 63 - 9 
63 31+ +11 
31+ 32 + 2 
1+3 5k - 9 
11+61+ 11+72 - 9 
M = 3U.22 31+.36 Md = -.33 
t = .17 
In Table 13* the "t" of .37 shows no significant difference 
between the groups under study as far as the need for succorance is con¬ 
cerned. To receive help from others is only an average need with these 
samples. In two cases, the scoring spanned two and three standard de¬ 
viations. These extreme fluctuations can be expected because of the 
difficulty of matching with respect to all variables. 
TABLE l3 
EPPS - NEED FOR SUCCORANCE 
COUNSELORS TEACHERS DIFFERENCES 
1+1+ kk 0 
33 1+7 -*• 6 
TABIE 15 CONTINUED 
kl 
COUNSELORS TEACHERS DIFFERENCES 
53 6l - 8 
53 35 +18 
38 k2 - U 
57 k6 +11 
kl ko + 7 
53 k9 + [(. 
ko 51 -11 
5l 55 - k 
kk 57 -13 
58 kk +1U 
60 k9 +11 
38 36 + 2 
38 UU - 6 
27 53 -26 
53 55 - 2 
U6 UU + 2 
55 U6 + 9 
57 6k - 1 
kl 65 -18 
38 k9 -11 
63 31 +32 
31 36 - 5 
TABLE 15 CONTINUED 
1+8 
COUNSELORS TEACHERS DIFFERENCES 
31 1+6 -15 
53 65 -12 
U9 1+7 + 2 
1277 1301 -21+ 
M = 1+7.30 1+8.19 Md s -.89 
t S3 .37 
Though a "t" of 1.1+1 fails to be significant, it is interesting 
in Table 16 to see the mean score of the counselor group to be higher 
than that of the teachers. No faith should be put in this discrepancy, 
however. Both groups tend to be below the mean in their need for 
dominance - to supervise and direct the actions of others. 
TABLE 16 
EPPS - NEED FOR DOMINANCE 
COUNSELORS TEACHERS DIFFERENCES 
1+5 59 -11+ 
1+3 37 + 6 
51 39 +12 
52 63 -11 
65 61+ + 1 
59 35 +21+ 
U9 
TABLE 16 CONTINUED 
COUNSELORS TEACHERS DIFFERENCES 
1|7 U7 0 
U5 U3 + 2 
ii5 U7 - 2 
ii9 ii3 + 6 
35 ii3 - 8 
3U 37 - 3 
32 5o -18 
U3 Ii3 0 
ii5 5U - 9 
5i 29 +22 
55 39 +16 
37 51 -lii 
33 Ul - 8 
la 29 +12 
52 U3 ♦ 9 
60 ii3 +17 
59 ii9 +10 
h9 ii3 + 6 
U8 hi + 7 
39 2ii +15 
ill 37 + u 
50 
TABLE 16 CONTINUED 
COUNSELORS TEACHERS DIFFERENCES 
1255 1173 +82 
M = U6.I4.8 U3.UU Md = 3.OU 
t = l.Ul 
The only statistically significant difference between the 
groups under comparison appeared in Table 17 - the mainfest need for 
abasement. Though still in the average range, teachers were one half 
standard deviation above the mean (which the counselors occupied) in 
so far as the tendency to feel guilty when one does something wrong. A 
Fishers "t" of 2.76 surpasses the necessary ratio of 2.06 for signifi¬ 
cance. The null, suggesting no differences between these groups, must 
be rejected on this measurement. 
TABLE 17 
EPPS - NEED FOR ABASEMENT 
COUNSELORS TEACHERS DIFFERENCES 
6U 56 + 8 
U2 60 -18 
39 70 -31 
U6 52 - 6 
U3 37 + 6 
U3 56 -13 
52 5U - 2 
5U 62 - 8 
51 
TABLE 17 CONTINUED 
COUNSELORS TEACHERS DIFFERENCES 
60 58 + 2 
U7 58 -11 
60 62 - 2 
Uo 58 -18 
56 38 +18 
50 60 -10 
1+8 5o - 2 
la 1+7 - 6 
52 50 + 2 
1+5 1+5 0 
66 56 +10 
61+ 66 - 2 
1+2 62 -20 
50 56 - 6 
51+ 50 + 1+ 
5o 6o -10 
39 56 -17 
58 66 - 8 
5o 6o -10 
1355 1505 -i5o 
M = 5o.l8 55.71+ Md = -5.56 
t = 2.76 
52 
Again, in Table 18, future counselors and in-service teachers are 
very close to the national mean. The need for nurturance - to help 
others when they are in trouble - is as characteristic of one group as 
it is to the other. The "tu of .97 bears this out statistically. 
TABLE 18 
EPPS - NEED FOR NURTURANCE 
COUNSELORS TEACHERS DIFFERENCES 
55 35 +19 
55 51 - 6 
55 58 -15 
5o 65 -25 
73 58 +25 
33 55 -21 
59 55 + 5 
56 5o +16 
25 56 -31 
62 60 + 2 
55 56 - 2 
59 55 + 5 
55 59 + 5 
5o 55 -15 
35 58 -23 
55 56 - 2 
56 55 + 2 
53 
TABLE 18 CONTINUED 
COUNSELORS TEACHERS DIFFERENCES 
35 5o -15 
U8 35 +13 
5o bQ + 2 
29 5b -25 
65 b9 +16 
33 6o -27 
60 5b + 6 
U6 35 +11 
58 U8 +10 
U2 51 - 9 
1269 13U8 -79 
M = U7.00 U9.93 Md = -2.93 
t = .97 
With respect to the need for change, the manifestations are that 
the groups are below the mean - in the case of the teachers their scores 
might be termed as low average. This need involves the desire to ex¬ 
perience novelty in one*s daily routine. Since the ’*tu is not signifi¬ 






























32 - 2 
1*8 -11 
5l + 8 
1*9 - 1* 
61* -16 
39 -11* 
1*3 - 9 
38 - 2 
31 +28 




1*7 + 1* 
53 «-• 2 
51 0 
1*5 + 2 
1*3 -17 
29 +35 
39 - 2 
55 
TABLE 19 CONTINUED 
COUNSELORS TEACHERS DIFFERENCES 
l*o 53 -13 
53 3k +19 
1*3 1*5 - 2 
61* 1*3 +21 
1*5 29 +16 
121*9 111*3 +106 
M = 1*6.26 1*2.33 Md = 3.93 
t = 1.1*2 
That both samples are somewhat above the mean in their desire to 
endure - to keep at a job until it is finished - suggest an admirable 
quality. Table 20 depicts the performance of the groups on the endur- 
ance scale. The resultant "t" of 1.09 does not reach significance. 
TABLE 20 
EPPS - : NEED FOR ENDURANCE 
COUNSELORS TEACHERS DIFFERENCES 
66 62 + U 
61* 53 +11 
62 51 +11 
55 55 0 
la 1*1 0 
56 
TABLE 20 CONTINUED 
COUNSELORS TEACHERS DIFFERENCES 
72 51 +21 
7U 53 +21 
68 U3 +25 
56 37 +19 
58 51 + 7 
56 56 0 
56 56 0 
h9 71 -22 
58 51 + 7 
62 5U + 8 
60 U9 +11 
h9 56 - 7 
53 53 0 
U5 62 -17 
66 53 +13 
62 6U - 2 
5U 51 + 3 
51 71 -20 
68 53 +15 
ÜL 62 -21 
53 53 0 
57 
TABLE 20 CONTINUED 
COUNSELORS TEACHERS DIFFERENCES 
154U 1U70 +74 
57.19 54.44 Md = 2.74 
t = 1.09 
A "f* of .82 in Table 21 does not reflect any reliable difference 
between these groups relative to their heterosexual interests. Though 
slightly below the mean, it appears that these persons are quite 
average in their desire to engage in social activities with the oppo¬ 
site sex, 
TABLE 21 
EPPS - NEED FOR HETEROSEXUALITY 
COUNSELORS TEACHERS DIFFERENCES 
4o 62 -22 
38 62 -24 
52 45 + 7 
55 31 +24 
58 69 -11 
56 45 +11 
38 6i -23 
29 38 - 9 
34 40 - 6 
58 
TABLE 21 CONTINUED 
COUNSELORS TEACHERS DIFFERENCES 
U2 51 - 9 
bo 38 + 2 
bo U2 - 2 
b6 57 -11 
b3 3b + 9 
66 36 +30 
U5 U5 0 
U5 52 - 7 
65 U2 +23 
b2 5l - 9 
b3 56 -13 
bQ 57 - 9 
b2 38 + U 
63 32 +31 
32 3b - 2 
b9 51 - 2 
38 56 -18 
29 62 -33 
1218 1287 -69 
M = U5.ll U7.67 Md = -2.56 
t = .82 
59 
In Table 22, though the future counselors* mean is almost one 
half standard deviation below the mean of the national population - 
where the teachers collectively scored - no true difference is indicat¬ 
ed in the need for aggression. A "t" of 1.U5 can not reliably suggest 
that one group has higher needs to criticize others publicly or to read 
accounts of violence# 
TABLE 22 
EPPS - NEED FOR AGGRESSION 
COUNSELORS TEACHERS DIFFERENCES 
31 68 -37 
51 36 +15 
6l 26 +35 
hh U2 + 2 
ho 57 -17 
6l U2 +19 
hh 57 -13 
U2 75 -33 
59 55 + h 
57 55 + 2 
U3 53 - 5 
36 38 - 2 
27 53 -26 
6h 53 +11 
h2 h9 - 7 
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TABLE 22 CONTINUED 
COUNSELORS TEACHERS DIFFERENCES 
50 U8 + 2 
U8 59 -11 
35 U6 -11 
37 55 -18 
53 55 - 2 
55 U9 + 6 
31 55 -2k 
h2 Uo + 2 
bo 53 -13 
53 55 - 2 
b2 50 - 8 
U7 36 +11 
12U0 1360 -120 
M = U5.93 50.37 Md = -U.UU 
t = 1.U5 
The consistency of the groups * individual scoring is depicted in 
Table 23» Since both means are adjacent to the national mean, it sug- 
gests that these individuals were about as fair and consistent with 
their responses to the schedule *s items as the average taker of the EPPS, 
6l 
TABLE 23 
EPPS - CONSISTENCY CHECK 
COUNSELORS TEACHERS DIFFERENCES 
17 58 -11 
63 51 +12 
63 hi +16 
68 57 +11 
53 63 -10 
12 hi - 5 
13 hi -39 
63 68 - 5 
53 37 +16 
17 58 -11 
12 16 - 1 
51 51 0 
57 10 +17 
h2 63 -21 
57 16 +11 
37 31 + 6 
31 12 -11 
63 58 + 5 
17 12 + 5 
hi 51 - 1 
63 35 +28 
16 35 +11 
TABIE 23 CONTINUED 
62. 
COUNSELORS TEACHERS DIFFERENCES 
1+7 hi 0 
1+7 63 -16 
hi 1+2 * 5 
53 58 - 5 
1+6 1+2 + U 
131+0 1335 + 5 
M - 1+9.63 1+9.1+1+ Md = .19 
t >= .07 
CHAPTER III 
SUMMARY AND CONCLUSIONS 
Problem and Methodology,—The major purpose undergirding this 
thesis is the further exploration of tie problem of counselor selection. 
Traditionally, the ranks of classroom teachers have been the pool from 
which school counselors have been drawn. This policy has its merits. 
At the same time, this procedure must be held partially accountable for 
the wanting level of competence which far too many of today's counselors 
manifest. 
The question is being asked today, whether a person, otherwise 
prepared as a classroom teacher, can complete a minimal number of gradu¬ 
ate courses in guidance and counseling and thus, certified by a state, 
actually bring to the profession of counselor the necessary competence 
for effective practice in that art? Heretofore, the answer has been a 
resounding yes. Recently, this universal position has been severely 
questioned. 
Aside from the serious task of counseling students in a culture 
of rapid change, tomorrow's counselor will have to serve as liasion 
between the community and school, study and interpret to the school per¬ 
sonnel those technological, social, political, and educational innovations 
which will invariably affect the student. This type of personnel would 
warrant more than arbitrary selection criteria. 
This study has been concerned with the analysis and interpretation 
of the data yielded by a selected 27 member group of teachers enrolled 
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in the Atlanta University Summer School. These data obtained from the 
administration of the Otis Quick-Scoring Mental Ability Tests, the 
Wickman Schedule, the Guilford Tests of Sensitivity to Problems, and the 
Edwards Personal Preference Schedule, were compared with those scores and 
responses made by a 27 member group of former teachers undergoing a 
counselor-education program at the same institution. 
More specifically, this study has sought to determine what differ¬ 
ences in personality construct these samples would manifest. If we may 
logically assume that these two groups accurately represented the type 
of persons who are practicing their respective arts, and if we can fur¬ 
ther assume that the matched pairings, relative to age, Gamma I.Q., and 
years of teaching experience, effectively equate the two samples, then we 
may conclude that the differences in their performances on these two in¬ 
struments were due to some other variable or variables. It is suggested 
that these other variables might be either the original personality con¬ 
figuration which motivated persons to seek counselor education or the 
result of the experiences received while matriculated in the Guidance 
and Counseling Institute of Atlanta University. 
Summary of Related Literature.—The dearth of writings on this 
subject can be attributed to the recency of its recognized impact on to¬ 
morrow’s society. 
Prior to the last decade, only Cox's study sought to list optimal 
counselor traits. These did not generally center around feelings and 
attitudes as much as matters of knowledge. 
A wealth of information was offered by Cottle and his associates 
who made strides in counselor trait identification through a series of 
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studies in the last decade. Mainly, these researchers utilized the 
Minnesota Multiphasic Personality Inventory, the Guilford-Zimmerman 
Temperament Survey, and the Strong Vocational Interest Blank for Men as 
measuring instruments. In comparisons between counselors and teachers, 
significant differences were revealed as indicated by these trait dis¬ 
tinguishing instruments. It was additionally found that no significant 
degree of inconsistency was yielded by a cross validation between male 
and female counselor manifested traits. 
The personality of a "good1* counselor, as perceived by Arbuckle's 
Boston University students, pointed up interesting findings. Students, 
chosen by their fellow students as persons from whom they would seek 
counseling assistance, showed a greater degree of “confidence" on the 
Heston Personality Inventory. Further, they had more normal MMPI ratings 
in the areas of Hypochondriasis, Depression, Paranoia, Hysteria, Schizo¬ 
phrenia, Social I.E., and Psychasthenia scales. These popularly chosen 
students also had greater interest in such areas as social service, per¬ 
suasiveness, literary, and scientific interests as measured by the Kuder 
Preference Record. 
Wiccas joined Arbuckle in reaching the conclusion that, regardless 
of site of educational preparation, the years of experience caused 
veteran counselors to be more consistent in their responses to interview 
transcripts than those responses of the less experienced counselors. 
In his survey of the literature up to 1961, Hill found no signi¬ 
ficant personality attributes aside from certain characteristics known 
to be required to achieve the required graduate preparation - scholas¬ 
tic aptitude for graduate education and personal qualities adequate to 
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satisfy counselor educators and employers. 
Tyler registered disapproval with attempts to arrive at a set of 
personality characteristics to which the '•ideal" counselor should fit. 
In agreement, Schwebel concluded that perhaps a personality 
pattern which permits rich and deep relationships with other human 
beings to deveLop is satisfactory. 
According to Knapp and Holzberg's findings, students who volun¬ 
teered as companions for mental patients differed from other students 
only in characteristics as intraception, moral concern, and personal 
compassion; not in search of some way of working out their own pro¬ 
blems. 
The classic work among the literature in Wrenn's poignant re¬ 
maries concerning the urgent need to upgrade counselor competency. 
Since this is everybody’s concern - or ought to be - the aithor sought 
to arouse Americans to the critical issue of counselor selection and 
education. The demands of the future will require a counselor with 
richer backgrounds and higher levels of aspiration. Recommendations 
were proposed relative to undergraduate and graduate professional edu¬ 
cation, certification requirements, and standards of the art. 
Summary of Findings.—The statistical findings are summarized be¬ 
low: 
1. Only one of the fifteen EPPS need scales and check for inter¬ 
nal consistency yielded a "t" ratio which reached the 2.06 
ratio necessary for significance. This need was in the area 
of abasement. Twenty-six degrees of freedom and the five 
per cent level of confidence were utilized. 
2. The two groups' scoring on the Guilford measurements resulted 
in Fishers "t's" of less than the 2.06 ratio necessary for 
significance. This is at the five per cent level of confi¬ 
dence and twenty-six degrees of freedom. 
3. With one degree of freedom, only two of the fifty behavioral 
manifestations of children were rated significantly different 
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by teachers and counselor-education students. At the five 
per cent level of confidence, chi squares of would 
have been necessary for significance on this Wickman sched¬ 
ule* 
Conclusions.—On almost each test of differences between these two 
groups of professionals the null hypothesis had to be accepted. There, 
statistically speaking, is no difference between these in-service teach¬ 
ers undergoing graduate education and former teachers who are enrolled in 
a counselor-education program. More accurately stated, this apparent 
agreement in personality construct is noticeable in so far as these 
measurements - the Otis, EPPS, Guilford, and Wickman - are concerned* 
The data of this research warrant the conclusions below. Each con¬ 
clusion is a specific answer to the questions implied in the purpose of 
this study. 
1. Teachers and counselor-education students are quite alike in 
their attitudes toward children’s behavior. They differ in 
the degree of seriousness which they attach to enuresis and 
disorderliness. Future counselors generally feel that enuresis 
is a very serious problem and teachers agree that disorderli- 
ness is more acute than their counterparts, the counselor- 
education, students, seem to feel. 
2. Aside from the discrepancy in these groups' regard for the 
need of abasement, they are generally alike in manifest needs. 
Teachers have a statistically significant greater feeling of 
guilt than counselor-education students. 
3. In their sensitivity to problems there are no significant 
differences in these two groups. 
That these two groups arose from the same population is of signifi¬ 
cance. The selection of counselor education students is enhanced if 
certain assumptions are tenable. These future counselors arose from the 
ranks of classroom teachers. If it may be assumed that their competency 
in the counseling profession is satisfactory, then these teachers would 
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be equally capable counselors. Again, the reservation must be offered 
that only the results of four data gathering instruments are our crite¬ 
ria for comparison. 
The Wickman findings reflected a marked concern on the part of 
both groups to search the behavior of a child in order to understand the 
action’s causes and to appreciate the effect such problems may have on 
the child. This is a far cry from the earlier studies on teacher atti¬ 
tudes. Today’s teachers appear not to take a child’s behavior as a 
personal affront. If then it may be assumed that such attitudes as in¬ 
dicated by this current study are encouraging and reflect the emphasis 
of the counseling art, their attitudinal set to children’s problems 
would not restrict teachers from becoming counselors. 
On the EPPS, both groups revealed rather uniform scoring-generally 
at the national mean. This would show that their manifest needs are no 
different from sixty-eight per cent of the adult population. Two ex¬ 
ceptions to this pattern are noteworthy. Both groups are high in their 
desire to respect the worth of others. In the need for deference they 
are full standard deviation above the mean. Further, the groups are al¬ 
most one standard deviation below the mean in their need for exhibition. 
The need for abasement which was stronger with teachers, is considered 
also to be of average intensity. This greater feeling of guilt, which 
these teachers appear to possess again speaks well for the concern which 
today’s educators approach tasks. If our assumptions will allow these 
patterns of needs to be considered consistent with favorable counselor 
traits, we see no significant differences between teachers and counse¬ 
lors on this score 
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Again, on the Guilford Sensitivity to Problems Scale, there is 
consistency in both samples* ability to perceive problems and suggest 
solutions. There are no standards of performance to serve as criteria 
for scoring: thus, each group serves as the other's standard. 
Implications.—That the findings of this study do not suggest 
differences in personality qualities between teachers and future counse¬ 
lors is a vote of confidence for current selection practices. In short, 
there appear to be no grounds on which to fairly indict the policy of 
choosing counselors from the teaching force. 
In a matter such as this issue under question one might do well 
to consider the alternatives to current practices. Stated briefly, 
What practice would be offered to supplant the existing procedure? 
Can this alternative truly improve the competency of counselors or is 
it merely a change for the sake of novelty? 
If one would suggest that persons be rated against some attitudi- 
nal criteria, the findings of this study would measure up satisfacto¬ 
rily. Today's teacher and counselor both manifested concern for the 
well being of the child emotionally, socially, and academically speak¬ 
ing. No longer is the sterotyped view of the teacher tenable. He is 
a professional in more than informational matters. He realizes the 
importance of interpersonal relations and group dynamics. 
If one would compare prospective counselors on "need" schedules 
(which to the author seems extremely beneficial), teachers manifest 
normal desires. Very favorable needs were expressed in this study by 
the high "t" scores attained in endurance and deference as well as 
the low level of interest in exhibition. If there were a set of "ideal" 
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standards for counselors, would these three scorings not receive high 
merit? 
If measured intelligence were a criteria for selection, these 
teachers would satisfactorily measure up. The mean score as above the 
national mean for high school graduates. 
Where then are the efforts to improve counselor selection left? 
The answer is evident. To continually upgrade the profession no ave¬ 
nues must remain untraveled. Nothing is lost if it is found that 
teachers and counselors perform comparably on many measures. On the 
contrary it would be a sad commentary on the field of education if the 
opposite were true. 
In summary, these teachers would be considered good candidates 
for the profession of counselor. 
Recommendations.—'Further research could employ the same measure¬ 
ments as this study utilized. An exarrple of such retreatment would be 
to observe the daily reactions of the two samples ito the behavioral 
manifestations which the Wickmsn presents. Perhaps one*s paper and 
pencil responses do not accurately reflect his reactions when actually 
confronted with a situation in context. 
In an attempt to upgrade the counseling field, one sp proach might 
be focused toward the inadequacies which are found among "sub-par'* 
practitioners of the art. Perhaps efforts will be more fruitful if the 
attempt to arrive at "ideal" personality configurations yield to a 
look at questionable traits currently manifested which can be called to 
the attention of the educators. Stated succinctly, its easy to issue a 
blanket criticism, but such criticism is helpful only where specific 
ills are identified, 
APPENDIX 
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SCHEDULE B~4 (Second Control Groups) 
Explanation. Behavior problems of children have recently 
become a subject for systematic and objective study. It is 
essential to secure reliable information on the causes and effects 
of behavior disorders of children. One of the first requirements 
in securing this body of knowledge is to ascertain the compara¬ 
tive seriousness of various behavior problems as they affect the 
welfare of children and society. Teachers, who are constantly 
meeting these problems, have a fund of information on the subject, 
much of which has never been accurately tabulated. In order to 
secure some of this information you are asked to cooperate in 
spending twenty minutes in filling out this questionnaire. 
******* 
A list of behavior problems has been tabulated on the attached 
sheets. The list was obtained by a previous questionnaire to 
school teachers in which they were asked to report on the kinds 
of undesirable behavior they had encountered in their teaching 
experiences. 
You are requested to rate each of these behavior items 
according to the degree of seriousness of the particular behavior 
for any child. In other words, how undesirable is it for any 
child to manifest the behavior described in this list of problems? 
To what extent does it make him a difficult child? 
Your ratings will be made by marking on a "scale of serious¬ 
ness" provided for this purpose. A line has been drawn to the 
right of each behavior item. Each line has four divisional 
points coinciding with captions at the top of the page to denote 
the degree of difficulty (or seriousness) caused by such behavior 
in any child. 
Directions. 1. First read the list of behavior items on 
the two sheets. 2. Then answer the questions of the degree of 
seriousness and undesirability of each behavior item when mani¬ 
fested by any child by making a vertical stroke (/) at any point 
on the line according to the captions at the top of the page. 
3. You may make your rating at any point on the line. You do 
not need to make it directly on any divisional point." If you 
think your rating falls somewhere between two divisional points, 
make your mark at the appropriate point just where you think it 
ought to go. This will permit you to distinguish finely in your 
ratings between the different behavior problems. The following 
examples will illustrate this. 
2 
How serious (or undesirable) is this behavior in any child? 










Tardiness . . . . 
4. Avoid rating how frequently the particular behavior occurs in 
children. Some of the items of behavior you may have observed to 
occur very seldom. Rate only how undesirable it is for any child 
when it does occur. 
37 Make your ratings as rapidly as possible. 
6. Please do not consult anyone in answering this questionnaire. 
SCHEDULE B-4 (Continued) 
How serious (or undesirable) is this behavior in any child? 
Of no con- Of only Makes for An ex¬ 
sequence slight con- consider- tremely 
sequence able grave 
difficulty problem 
Tardiness . . . . '    
Truancy  
Destroying School 






Profanity . . . . 
Smoking  
Obscene notes, 
Pictures, Talk. . 
Masturbation. . . 
Heterosexual 
Activity (with 





discipline) . . 
P 
Whispering and 
Note-writing . . r 
Interrupting (Talk¬ 
ativeness) . . . 
Restlessness (over¬ 
activity). . . .  
; i 
Inattention . . . 
Lack of Interest 
in Work  
1 i 7  1 1 
Carelessness in 
Work  
T P 1 1 "I 
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SCHEDULE B-4 (Continued) 
How serious (or undesirable) is this behavior in any child? 
Of no con- Of only Makes for An ex¬ 
sequence slight con- consider- tremely 






duties). . . . 
Disobedience. . . 
Impertinence (In¬ 
subordination 
and Defiance). . 










i ! i 1 1 
Temper Tantrums . 











Sensitiveness . . 
T 
(BE SURE YOU HA TED EACH ITEM) 
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How serious (or undesirable) is this behavior in any child? 














drawing. . . . 
Overcritical of 
others . . . . 
Thoughtless (For¬ 





Attention. . . . 
I i i ! 1 
Unhappy, Depressed 
Dissatisfied . . 
Resentful . . . . 
Nervousness ... . 
Fearfulness 
(Easily Fright¬ 
ened) . .. . • . 
i I i T ! 
Enuresis (Wetting 
Self)  









of Anyone). . . 
(BE SURE YOU HAVE RATED EACH ITEM) 
Name 
APPARATUS TEST--Sep-1 
You will be given a list of twenty implements which are 
familiar to everyone. Your task is to suggest two improvements 
on each of them. Do not suggest as an improvement something 
that is now commonly part of the object. You do not need to 
worry about the technical possibility of your idea as long as 
it is a reasonable one. If, for example, you were asked to 
suggest improvements on the telephone, you might recommend: 
1. A device that tells you who is calling before you 
pick up the receiver. 
2. Luminous dials to operate the telephone in the dark. 
It is not necessary to explain your reason for a suggested 
improvement. Your suggestion should be specific. A suggested 
improvement like ’’the implement should be made more efficient" 
is too general to be acceptable. 
If you have difficulty with one item do not spend too much 
time on it but go on to the next item. Remember, you are to 
suggest two improvements for each implement. Do not suggest 
similar improvements for two or more implements, because dupli¬ 
cations will not be counted. 
This test has two parts. Each part has ten items. You will 
have 7 minutes for each part. I','hen you have completed the first 
part, STOP. Do not go on to the second part until asked to do 
so. 
DO NOT TURN THIS PAGE UNTIL ASKED TO DO SO. 
Copyright (c) 1962 by J. P. Guilford. All rights reserved. 
This test was prepared under U. S. Government Contract N60nr-23810. 
Part 1 (7 minutes) 
List two improvements for each item. 
1. Toaster: 
a.  




3. Vacuum Cleaner: 
a.     
b.  
4. Windshield wiper: 





6. Safety razor: 
a.  
b.  
7. Automatic pencil: 
a.   
b. 
GO ON TO NEXT PAGE 
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a.   
b. 
DO NOT TURN THIS PAGE UNTIL ASKED TO DO SO 
Part 2 (7 minutes) 
List two improvements for each item. 
11. Coffee maker: 
a.  
b.  
12. Gas range: 
a.   
b.  
13 . Lawn mower : 
a.   
b.  
14. Window locks: 




b.    
16. Lawn sprinkler: 
a.  
b.  
17. Fountain pen: 
a.    
b. 
GO ON TO THE NEXT PAGE 
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Part 2 (cont'd) 
18. Bathroom scale: 
a.  
b.  
19. Pencil sharpener: 
a.  
b.   
20. Fire extinguisher: 
a.   
b. 
DO NOT GO BACK TO PART 1 AND 




In this test you will be given names of common objects. 
You will be asked to write down problems that you think of when 
you think about each of these objects. You do not have to think 
of any answers to the problems. All you have to do is think of 
the problems and write them down. 
For example, if you were given the word ’’candle’' you might 
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Your problems should deal with the use of the object, its 
shape, or what it is made of. Do not waste your time thinking 
of ways to get the object or ways to get rid of it, as these 
will not be counted. You will have 3 minutes for each part. 
In the test you are to write as many as five different 
problems for each object named. You need not write more than 
five problems for any one object. If you cannot think of five, 
write as many as you can, then go on to the next object. 
If you have questions, ask them now. 
STOP HERE. 
Copyright 1962, Sheridan Supply Company, Beverly Hills, California. 
Prepared under U. S. Government Contracts N6onr-23810 and O. E. 
SAE-8384. 
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Part I (3 minutes) 
Write different problems for each of these objects. If you 





















Part II (3 minutes) 
Write different problems for each of these objects. If you 






















III (3 minutes) 
Write different problems for each of these objects. If you 
cannot think of any more problems, go on to the next object. 
Envelope 



















Part IV (3 minutes) 
Write different problems for each of these objects. If you 






















This is a test of your ability to discover what is wrong 
with a proposed plan. You will be given a number of short 
descriptions of plans or activities that for some reason will 
not lead to the desired result. You are to point out in what 
way the plan is faulty. 
Here is an example: 
A growing city discovers pressing needs to improve both 
its streets and its sewer system. After due consideration, 
the council decides to work on the street-improvement 
program first. What is wrong with this plan? 
The streets will have to be torn 
up again for the sewer system. 
As you can see, improving the streets before the sewer 
system would require the street improvement job be done twice. 
One way of writing a satisfactory answer is shown in the lines 
of the example above. Notice that you are not required to 
suggest another plan, but only to indicate what is wrong with 
the plan as described. You should be specif l'c ; include enough 
details to make your answer clear and to the point. 
Each of the plans in the test contains a planning error 
that prevents the goal from being achieved or so interferes as 
to make the plan inefficient or unusable. 
Read each description of a plan, then write the main 
deficiency you see in the plan, using the lines provided beneath 
feach description for your answer. 
This test is divided into two parts of 10 plan descriptions 
each. You will have 10 minutes for each part. Do not spend too 
much time on any one plan; try to find the error in each one. 
Are there any questions? 
DO NOT TURN THIS PAGE UNTIL ASKED TO DO SO 
Copyright (c) 1962. J. P. Guilford. All rights reserved. 
This test was prepared under U. S. Government Contract Nôonir- 
23810. 
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Part 1 (10 minutes) 
1. A teacher wants to give each of her pupils an equal chance 
to answer questions in class. Therefore, she plans to 
use her roll book as a guide, calling the names alphabeti¬ 
cally, and starting at the top of the list every day. She 
always has more questions than there are pupils in the 
class, so she will be able to get around the class more 
than once each meeting. What is wrong with this plan? 
2. In order to speed through-traffic across a particularly 
busy intersection of two four-lane highways, traffic 
engineers plan to reserve the left-hand lanes in each 
direction as left-turn only. What is wrong with this plan? 
3. The manager of a short-order restaurant whose business 
consists mostly of a quick-service type during the lunch 
hour, wants to increase his facilities to handle more 
customers without enlarging his restaurant. By taking 
out the counter and putting in tables he figures he can 
seat 50% more people at a time, thus increasing his 
business. What is wrong with this plan? 
4. An engine on a ship uses the same oil over and over again. 
It was losing efficiency, since the oil was getting dirty. 
To correct this situation, a filter was put in the oil 
line to keep the oil clean. When the filter itself becomes 
so dirty that the oil going to the engine is not clean, the 
engine is automatically stopped and remains stopped until 
the filter is removed and cleaned. What is wrong with this 
plan? 
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Part 1 (continued) 
5. An amateur theatrical group, in planning their reserve- 
seat-ticket sales for a forthcoming play gave the job of 
selling the tickets to two agencies. Not wanting to give 
either agency preference in seating, the chairman put all 
the tickets in a box, then drew out half of them and gave 
that group to one of the agencies. He gave the other half 
of the tickets to the other agency. What is wrong with this 
plan? 
6. The field salesmen of a tractor company have been told by 
their headquarters to sell out their remaining stock at 
extremely low prices, because the manufacturer wants to 
concentrate on a new-model tractor that is more efficient 
and should "go over great" with the farmers. What is 
wrong with this plan? 
7. At weather stations, which must remain open 24 hours a 
day, some of the people have to work nights; the customary 
thing is for people to change their working hours from 
time to time so that no one will have to work nights all 
the time. Bob is told that he is to change shifts every 
Wednesday, although he will continue to have Sundays off. 
He is to change from the day shift (8 A. M. to 4 P. M.) to 
the evening shift (4 P. M. to Midnight); the following week 
he is to work the early morning shift (Midnight to 8 A. M.) 
What is wrong with this plan? 
GO ON TO THE NEXT PAGE 
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Part 1 (continued) 
8. In a country where the growth rate of the population is 
greater than the rate of increase in food production, one 
million people die of starvation each year. As part of a 
program to improve the conditions of the country, the 
government plans to introduce new scientific methods of 
farming which will provide food for one million more 
people that year, thus eliminating the deaths by starvation. 
What is wrong with this plan? 
9. The owner of a garage decides to put the mechanical work 
on a production-line basis. His plan is to move the 
automobile being repaired from man to man as each man com¬ 
pletes his special part of the job. Thus, the first man 
decides what needs to be done and the auto moves to the 
next man who dismantles it as much as is necessary. The 
auto then moves to the third man who does the repair work 
and the car finally moves to the fourth man who reassembles 
the car. All the information and supervision necessary to 
do the work is provided. What is wrong with this plan? 
10. A traffic safety investigator wishes to know whether being 
in a minor accident has a bad effect on an individual’s 
personality and attitudes. To find out, he plans a pro¬ 
gram for giving certain tests before and after accidents 
to the people involved in order to see whether there are 
any changes in the way the tests are answered. What is 
wrong with this plan? 




Part 2 (10 minutes) 
Three days of steady rain have prevented heavy trucks from 
operating in the open field where a new oil well is being 
developed. The truckmaster calls the Weather Bureau and 
receives a very confident forecast that the rains will be 
over by 8 A. M. the following morning. He sends word to 
his crew and drivers to be ready to work at 8 A. M. What 
is wrong with this plan? 
12. In building a high-speed highway through a large city, the 
contractor, in order to economize, plans to use the ordi¬ 
nary street-name signs to indicate the intersecting street 
which the motorist is approaching. What is wrong with this 
plan? 
13. A well-known criminal lawyer, whose services are much in 
demand, decides on a timesaving system of selecting clients. 
Prospective clients are first to be interviewed by a junior 
law assistant, who examines the cases carefully and then 
passes on only the most promising cases to the well-known 
lawyer. What is wrong with this plan? 
14. In order to?aid traffic movement at a busy corner in the 
city, planners installed electronic plates which operate 
during the day and trip the traffic signal from GO to 
STOP (the CAUTION light also goes on briefly) after a 
certain number of cars pass over them. What is wrong with 
this plan? 
GO ON TO THE NEXT PAGE 
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15. In an army camp, after finishing their meals, soldiers 
filed in two lines to wash their food trays. Each line 
had for its use one barrel of soapy water for washing and 
one barrel of clear water for rinsing. It was observed 
that the lines moved too slowly; the men took longer to 
wash than to rinse* The Mess Officer rearranged the 
barrel sd that there were three barrels of soapy water and 
one for rinsing, with the result that the movement of the 
lines was definitely speeded up. What is wrong with this 
plan? 
16. A scientific supply compnay discovers a way to mass-produce 
x-ray machines which would be of just as high quality as 
those produced by the slower, individualized way. To take 
advantage of this method, the company enlarges its premises, 
constructs the equipment needed in the new method and 
hires more factory help to produce the new x-ray machines. 
They plan to produce dozens of machines each day. What is 
wrong with this plan? 
17. The manager of a supermarket notes that customers often 
have to wait while checks are being cashed for people 
ahead of them in the checking line. He decides to set 
up one checking stand to cash checks only, so that people 
needing checks cashed can do so first before they get in 
line with their purchases. Later he notices that customers 
with only a few purchases don't like to wait for large 
purchasers. Since the check-casher is not busy all the 
time, he decides to have her also handle the checking of 
small purchases so these customers will not have to wait. 
What is wrong with this plan? 
GO ON TO THE NEXT PAGE 
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18. A manufacturer of electronic devices rents a large audi-: 
to torium to give shows of his products. He wants a fairly 
accurate count of the number of people that attend each 
show; he installs an electric eye which counts one unit 
each time its beam across the doorway is broken. When 
the show begins, the entranceway is closed, the beam is 
turned off, and the number is read from the counter device. 
Latecomers wait for the next show and people once entering 
hall do not leave until the show is over. What is wrong 
with this plan? 
19. A man owns a large tract of land near the industrial area 
of a large city. He subdivides the land into lots and 
orders an architect to prepare plans for houses to be built 
on the lots for future sale. The cost of each house and 
lot will be about $25,000. What is wrong with this plan? 
20. In the stowing of cargo on a ship many factors have to be 
considered, among them the stability of the ship, frailty 
of the cargo, and the accessibility of the cargo items. A 
ship is being loaded in New York. Its ca.rgo consists of 
some light manufactured goods for Buenos Aires and some 
extremely heavy machinery for Havana. Since Havana is to 
be the first port of call, the shipping agent orders the 
machinery put at the top of the cargo so that it may be 
unloaded first. Proper precautions will be made in stowing 
so that the weight of the machinery will not damage the 
lighter goods under it. What is wrong with this plan? 
DO NOT GO BACK TO PART 1 AND 
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